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Introduction

It is common to hear children saying they do not like the English subject at school,
reading articles about the low levels of English professionals in Colombia have and
the intentions of the governments to improve those levels and increase the Engli-
sh performance of the citizens. But how can we achieve different results doing the
same things? Paraphrasing Einstein “Insanity is doing the same thing over and over
again and expecting different results”. Teachers need a time to stop, reflect, think,
analyze, and start again. When teachers introduce in their own practice self-reflec-
tion moments like the author of this paper different results could appear.

The importance of innovation in language education is becoming more and more
apparent, particularly in situations where English proficiency is still a difficulty. Co-
lombia is no different, as it works towards improving the English language skills of
its people. This requires a new approach that can actively involve students and cul-
tivate a real enthusiasm for learning a foreign language.
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Storytelling provides an engaging alternative. By incorporating language learning
into stories, teachers can overcome the dullness and enhance motivation in the
classroom. The strength of storytelling lies in its capacity to captivate, inspire, and
create a memorable learning experience. Research has demonstrated that narrati-
ves effectively engage the brain compared to conventional didactic methods (van
Krieken, 2012).

Storytelling enhances language acquisition by offering context and emotional dep-
th, allowing learners to understand the language in a comprehensive way. Addi-
tionally, it is not just about telling stories; it involves facilitating language learning
through stories. This includes not only listening to narratives but actively engaging
in discussions, role-playing, and creative projects. Immersive experiences like these
allow students to connect with language on a personal level, making it more relata-
ble and enjoyable (Richards, 2020).

This highlights the need for reflection and change in educational methods. Storyte-
lling offers a way to bring about this transformation. By integrating storytelling into
language education, teachers can ignite their students’ love for learning and enhan-
ce their language skills.

When starting to study about bio-pedagogical principles teachers face the topics of
reflection, dialogue, relationships, emotions mentioned by Cardenas (2018) in the
article “La biopedagogia: una mirada reflexiva en los procesos de aprendizaje”, tea-
chers should really make the effort to start with the self-reflection task, but what
should they think about? People when doing a reflection task think about the proba-
ble mistakes done, or the things they need to improve, but that is a general thought,
there is not a deep thinking in that, thanks to the exercise proposed by Martinez
(2021), professor and director of the Masters in pedagogical mediations for learning
English of the UNAD self-reflection can dig deeper in our practices by thinking about
our inner child. Teachers thinking about the teacher they would like to have when
they were children or thinking about the teacher they want to be for that inner child
was the starting point of this paper because when the emotions are added into that
reflection a different result is expected.

Exploring the principles of bio-pedagogy, specifically reflection, dialogue, relations-
hips, and emotions as described by Cardenas (2018) in the article “La biopedagogia:
una mirada reflexiva en los procesos de aprendizaje”, is a transformative experien-
ce for educators. Self-reflection is a crucial aspect of this pedagogical approach, al-
though it can be challenging. So, what does self-reflection really mean for teachers
who want to implement these principles?

. I Memento: abordando la interdisciplinariedad



Usually, when people engage in reflective exercises, they tend to only scratch the
surface. They think about their past mistakes or areas where they need to improve.
While this self-awareness is important, it often lacks depth and a strong connection
to the learning process.

Martinez’s (2021) innovative approach, presented in the context of UNAD’s Masters in
Pedagogical Mediations for Learning English, revitalizes self-reflection. It motivates
educators to embark on an introspective journey, reconnecting with their inner child.

As teachers, reflecting on the type of teacher they longed for as children or the kind
of teacher they aspire to be for their inner child serves as the starting point for this
contemplation. By doing so, the process transforms from a routine, checklist-style
analysis into a thorough exploration of the emotional aspects connected to tea-
ching. It delves into the empathetic realm of comprehending the vulnerabilities and
aspirations of young learners. This shift in reflective practice, which embraces the
emotional realm, can lead to significant results.

This encourages educators to not only correct previous errors but also to truly en-
gage with their students, creating an atmosphere where dialogue and relationships
thrive. By acknowledging the emotional aspects of teaching, educators can establi-
sh classrooms that embody the true nature of meaningful language learning, where
the learner’s progress is nurtured with compassion and understanding.

Essentially, integrating bio-pedagogical principles with self-reflection and recogni-
zing the inner child can have a transformative effect. It enables educators to strive
to become the type of teacher they wished for in the past, providing an educational
experience that goes beyond the ordinary. This emotionally impactful journey can
be a crucial aspect of effective language learning and shaping future generations.

Teachers should never stop learning, this allows the opportunity to be in the same
position as their learners, in that way when teachers thought about the teachers
they would like to have, the emotions where predominant, as mentioned by Xiaoyun
Du (2009) in “The affective filter in second language teaching”, the attitudes of the
teacher can change the whole educational environment, as well the motivation and
response of their students. When the job of a teacher is repetitive, when they fall in
the routine, the spark, and the joy they could have when taught it can easily disa-
ppear, teachers start just teaching contents, like with a manual in the hand, doing
exercises without goals, just moving from topic to topic that they need to check from
the curricula, and the most important element is forgotten, the learners.
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Continuous learning empowers educators to empathize and connect with their lear-
ners on a deep level. By constantly learning, educators put themselves in a unique
position where they become learners themselves, experiencing the emotions and
sentiments that come with the pursuit of knowledge. As the learning cycle conti-
nues, instructors can reflect on the type of teachers they desired when they were
students.

These reflections, filled with emotions, are crucial, as stated by Du (2009). The tea-
cher’s demeanor can have a profound impact on the entire educational environ-
ment, greatly affecting student motivation and reactions.

In the field of education, repetition and routine can gradually overshadow the exci-
tement and happiness that teaching is intended to bring. Educators can sometimes
get stuck in a monotonous routine, simply delivering information as if following a
script. The real essence of teaching gets lost, and lessons become mechanical tasks
without any clear objectives. The only focus becomes covering the topics listed in
the curriculum.

This situation highlights the significance of incorporating storytelling into the prac-
tice of teaching. By utilizing the power of narratives, educators can escape the mo-
notony of routine and reignite their enthusiasm for teaching. Storytelling, filled with
emotions, has the ability to revive the sense of awe and curiosity that makes learning
an engaging adventure.

The role of the teacher is no longer just about transmitting information, but also
about being a storyteller, guide, and mentor. This change in perspective helps to
revive the human connection that lies at the core of education. Additionally, storyte-
lling acts as a catalyst for engaging students. Lessons driven by narratives go beyond
simply reciting facts, igniting an innate motivation to learn.

Students no longer view education as a mechanical task, but rather as an engaging
experience where they actively participate in a captivating story. By incorporating
the emotional aspects of teaching and infusing it with storytelling, the entire educa-
tional experience is revitalized. Teachers, drawing from their own learning experien-
ces, transform into more than just instructors; they become storytellers who inspire,
connect with, and transform the lives of their students.

Teachersmust notforgettheyareteaching people, they could be children, teenagers,
adults but they are people, people with feelings, with emotions, with problems, with
families, with stories behind, with a complete background and context that could be
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different for each one of them. And thanks to Mendez, M (2011) in “The motivational
properties of emotions in foreign language learning”, teachers can use those emo-
tions each individual could have into the motivation inside the classroom. The so-
cio-emotional aspects in education sometimes can be forgotten but when teachers
focus into them different results are emerging, as shown by the teacher Alex Rubio
in his talk on “Cémo transformé la educacion publica a través del yoga”, he showed
all teachers positive emotions and relationships can change who we are as a person
and who we are as a learner, he approached with a different view the problems that
were happening in the school he taught, through yoga and socio-emotional dyna-
mics the results he was obtaining were outstanding,.

Alex Rubio’s inspiring journey, as showcased in his talk on “Cémo transformé la
educacién publica a través del Yoga,” illustrates the influence of positive emotions
and meaningful relationships. He showed how adopting a new perspective can help
overcome the challenges encountered in the school setting.

It could be yoga, it could be cinema, it could be anything teachers want, but the
question is what can we do from what we love to transform education?

It is crucial for teachers to always keep in mind that their role goes beyond sim-
ply sharing information. They are responsible for educating individuals who come
from diverse backgrounds and have their own distinct experiences, including chil-
dren, teenagers, and adults. Each person has their own set of emotions, challenges,
family dynamics, and personal stories. The backgrounds and contexts of students
differ greatly. Mendez (2011) supports this idea in “The Motivational Properties of
Emotionsin Foreign Language Learning”, highlighting the opportunity for educators
to use these emotions as a source of motivation in the classroom. In the field of
education, the socio-emotional aspects are sometimes neglected or marginalized.
However, when educators intentionally integrate these aspects into their teaching,
significant positive changes occur.

Educators, just like their students, are complex individuals. When personal interests
are combined with teaching methods, it not only brings back the joy in teaching but
also creates alearning environment that is highly engaging and transformative. By em-
bracing socio-emotional aspects, it creates an atmosphere where students are not just
passive recipients of information, but active participants in their own education.

This approach goes beyond the limits of a typical classroom, establishing an envi-
ronment where learning becomes a comprehensive and motivating journey. In sum-
mary, the combination of emotions, personal stories, and interests within the class-
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room can serve as a catalyst for motivation and personal growth. Teachers have the
chance to infuse their own enthusiasm into their teaching, enhancing the lives of
their students and fundamentally changing the education landscape.

This paper aims to propose three ways to improve the pedagogical mediation pro-
cesses in language learning through the love of teaching and in this case the love for
storytelling.

The first proposal aligns closely with this reflection as it addresses one of my grea-
test passions: reading.

Reading is one of the skills to develop when learning English, as well with speaking,
listening, and writing. While reading the learners gain more vocabulary, they unders-
tand the meanings of the language they are learning, and they improve their com-
prehension towards English. There are many advantages when people read books,
it is a healthy and peaceful hobby and people can make it a habit. When reading
specifically fiction the reader or in this case the learner can also understand different
contexts of social interactions that without living couldn’t understand, and now they
can through reading.

Reading is an essential skill to develop when learning a new language, especially
English. It is just as important as speaking, listening, and writing in the process of
acquiring a language. Reading not only helps expand vocabulary but also impro-
ves understanding of the language’s subtleties, leading to better comprehension of
English.

Reading provides numerous benefits beyond just learning a language. It is a peace-
ful and enjoyable activity that can become a lifelong habit. Exploring fiction offers
many advantages for language learners. By reading fiction, learners can develop a
deep understanding of various social contexts and interactions that they may not
have encountered in real life.

Books have the power to transport readers to different worlds, enabling them to ex-
perience the lives of various characters, gain insight into their perspectives, and na-
vigate complex social environments. This idea perfectly aligns with the fundamental
nature of storytelling. Stories, whether found in books, passed down through oral
traditions, or presented in digital media, are captivating conduits of culture, emo-
tion, and the human experience.
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Reading offers learners a comprehensive understanding of society, a greater appre-
ciation for language, and a special insight into the diverse aspects of human exis-
tence. Research conducted by Cunningham and Stanovich (1998) in their study
“What Reading Does for the Mind” supports these advantages by emphasizing how
extensive reading directly enhances vocabulary growth. By exposing readers to a
wide variety of words in different contexts, reading naturally strengthens language
acquisition.

Furthermore, Sarid and Korat (2013) argue in their article “Enhancing Reading Com-
prehension with Digital Stories” that digital storytelling is a contemporary method
that combines storytelling with technology. It has been shown to be a captivating
and successful way to enhance reading comprehension. By immersing oneself in a
story thatincludes multimedia elements, both linguistic and emotional connections
are strengthened, resulting in an improved learning experience.

Integrating storytelling into language learning is a dynamic and fulfilling method. It
turns reading from a dull educational activity into a thrilling adventure. Storytelling,
whether through books, digital media, or teacher-led narratives, creates a deep and
interactive learning experience.

By engaging with stories, language learners can enhance their linguistic skills and
gain a more profound comprehension of various cultures, emotions, and the com-
plexities of human interaction.

Most of the fiction reading is very motivating and challenging for students depen-
ding on their level and they can help develop positive attitudes towards the foreign
language, culture, and language learning Artsyshevska & Hrynya, (2017).

When using reading fiction books teachers can use them in the direction they want,
forexample they can review topics of grammar, vocabulary, or sense. They can focus
on the story or the context, they can look for conversations around reading. This
brings one of the strategies or proposals aimed for this paper, the creation of book
clubs to learn English.

Reading fiction can be highly motivating and challenging for language learners, and
itsimpact varies depending on the learners’ proficiency levels. Fiction has the power
to create positive attitudes towards the foreign language, its culture, and the overall
process of language learning. According to Artsyshevska and Hrynya (2017), this in-
trinsic motivation plays a crucial role in facilitating successful language acquisition.
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The use of fiction books in the language learning classroom is versatile and adap-
table, allowing teachers to customize their use according to their specific teaching
goals. Teachers can utilize the narrative to reinforce grammar, expand vocabulary,
or delve into subtle nuances of meaning. Alternatively, the focus can be on the story
itself, exploring its themes and narrative elements, which is especially beneficial for
advanced learners.

The idea of book clubs specifically created for English learners is an innovative and
dynamic strategy. These book clubs offer a space for students to gather and talk
about their reading experiences. By engaging in these discussions, students not only
improve their understanding of the language but also develop a sense of belonging
and involvement with it. Teachers play a crucial role in guiding these discussions,
fostering not only language skills but also critical thinking, cultural awareness, and
collaboration abilities.

To gain a deeper understanding of this concept, it is valuable to examine the re-
search conducted by Day and Bamford (1998) in their work “Extensive Readingin the
Second Language Classroom.” Their study highlights the significant advantages of
extensive reading, especially in terms of expanding one’s vocabulary.

In addition, Pinter (2007) discusses in “My Class Is Very Quiet...”: Challenging the
Stereotype” that promoting oral interaction in reading groups not only enhances
speaking skills but also ignites a passion for reading and language acquisition.
Storytelling using fiction is an invaluable resource for language educators as it inspi-
res motivation and cultivates a positive attitude towards language learning.

The flexible nature of reading fiction allows teachers to adapt it to their specific edu-
cational goals. By implementing innovative strategies like book clubs, educators
can create a dynamic and immersive learning environment that enhances linguistic
skills, critical thinking, cultural awareness, and the enjoyment of language learning.

When teachers and learners participate in a book club, they can analyze the book
in the way they want and according to their level, interest, and content. At the same
time, they can share personal context by adding personal opinions related to the
book. This helps to create a stronger relationship with the participants. They can
also link what they are reading with real-life situations of the moment and make a
reflection of the present and context happening in the world right now. They can
read and explore different genres of fiction appealing to the taste and interest of
the participants, for example when doing with children they can read fantasy, when
reading with adolescents they can read horror and thrillers and when reading with
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adults they can use novels. This depends on the taste of the participants but at the
same time allowing to change comfort zones and doing and reading different things
to have greater conversations thanks to the cultural information found in the con-
tent of the books.

By involving teachers and learners in book clubs, we create an interactive and dy-
namic platform for exploring literature in a way that is tailored to their proficiency
levels, interests, and relevance to their lives. This flexibility allows participants to in-
terpret and analyze the book in a way that is meaningful to them.

Participants have the option to analyze the narrative in detail, paying attention to
linguistic complexities, or to examine the broader themes and context. By sharing
their personal opinions, which are influenced by their individual experiences, they
contribute to a more engaging discussion and develop a sense of ownership over
the text. This not only strengthens the interpersonal connections within the group
but also creates an authentic learning environment.

By integrating the narrative into their daily experiences, participants can establi-
sh links between the fictional realm and real-life situations, creating connections
between the two. This interaction encourages a thoughtful process, allowing par-
ticipants to relate the story’s messages to their own lives, resulting in a deeper and
more meaningful comprehension of the text. Book clubs are flexible resources that
facilitate the exploration of various literary genres.

The choice of genres can depend on the preferences and demographics of the parti-
cipants. For example, when working with children, fantasy genres can be especially
captivating, stimulating their imagination. For adolescent readers, genres such as
horror and thrillers can be used to appeal to their sense of adventure. When working
with adults, novels provide a diverse and complex terrain for exploration.

The wide range of genres invites readers to venture beyond their usual preferen-
ces and discover new literary styles. This promotes open-mindedness and expands
perspectives, leading to conversations that are enriched by the diverse cultural ele-
ments found in these books. These ideas are supported by researchers in the field of
literature and education.

Rosenblatt (1978) highlights the importance of “transactional reading,” where the
reader actively engages with the text and incorporates their own experiences into
the reading process. Additionally, Fry (2002) stresses the significant role of genre
in captivating and motivating readers, especially young learners. Ultimately, book
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clubs provide a comprehensive and diverse method for language learning. By har-
nessing the power of storytelling, they empower teachers and learners to delve into
literature in a way that resonates with their individual contexts, preferences, and
proficiency levels. This fosters meaningful discussions and a deep connection with
language.

Reading has many advantages in the academical aspects but also in the develo-
pment and growing as humans, the books provide authentic examples of literary,
cultural, and professional elements that facilitates the development of student’s
personality, imagination, and intelligences Artsyshevska & Hrynya, (2017). Reading
fiction books can start important conversations around topics that sometimes can-
not be easy to mention, situations that are difficult can be presented in the stories
and bring an opportunity to talk about it. Developing empathy and reading fiction
books have a strong link.

The benefits of reading go beyond academics and are crucial for overall human deve-
lopment. Reading books, especially fiction, exposes readers to a wealth of literary, cul-
tural, and professional aspects. This enriches their personalities, stimulates their ima-
ginations, and enhances different forms of intelligence (Artsyshevska & Hrynya, 2017).

The immersive nature of fiction enables readers to explore different cultures, histo-
rical periods, and professional fields. By experiencing the perspectives of characters
and their stories, students gain genuine understanding of diverse worlds, broade-
ning their horizons and developing cultural competence.

Through fiction, students can gain insight into professions and situations that they
may not encounter in their own lives. This helps them develop a nuanced unders-
tanding of the professional world outside the classroom. Additionally, fiction acts
as a catalyst for the development of students’ personalities. The characters they en-
counter, along with their struggles, triumphs, and transformative journeys, provide
valuable life lessons.

When reading a book, readers often connect with characters who face difficulties
and show qualities like resilience, empathy, and determination. These qualities,
when absorbed, become part of the reader’s emotional and intellectual abilities,
helping them deal with the complexities of their own lives (Kidd & Castano, 2013).
Moreover, fiction allows for the exploration and expansion of human imagination.

Fiction offers a safe space for students to delve into and discuss various topics wi-
thout any fear or hesitation. By analyzing the experiences of fictional characters,
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students can develop a better understanding of human behavior, empathy, and in-
tricate social issues. This process of reflection often leads to open and productive
conversations (Lubart, Mouchiroud, Tordjman, Zenasni, & Negre, 2010).

Furthermore, there is extensive evidence supporting the link between reading fic-
tion and empathy. By engaging with the lives, emotions, and experiences of fictional
characters, individuals can cultivate empathy. Through these literary adventures,
students can gain a deep understanding of the challenges faced by people who are
vastly different from them.

The newfound empathy mentioned here could impact real-world situations, foste-
ring individuals who are more compassionate, considerate, and open-minded (Bal
& Veltkamp, 2013). The power of storytelling and reading fiction goes beyond the
boundaries of the classroom, providing a comprehensive approach to education.

Books are not just sources of knowledge, but also pathways to cultural, emotional,
and intellectual growth. They help students become more empathetic, imaginative,
and culturally competent individuals.

Having a strong relationship with reading and the focus storytelling, the second pro-
posal presented for this paper is writing short stories. Writing is another of the skills
to develop when learning English, the practice of this skills can lead the learner to im-
prove the knowledge of grammar, vocabulary, punctuation, sentence formation and
sense when producing texts, it is vital for some real-life situations such as sending an
important e-mail, communication in written form and in many professional environ-
ments, but in this paper the focus in writing is the use of imagination and creativity.

This paper advocates for a holistic approach to language learning, which emphasi-
zes the development of writing skills, specifically through the creation of short sto-
ries. Writing is not only a fundamental language skill, but also a versatile tool that
enhances language proficiency and fosters creativity.

When students participate in writing, they experience various advantages. Writing
stories requires learners to use their understanding of grammar, vocabulary, punc-
tuation, and sentence structure in a practical and meaningful way (Beuningen, De
Jong, & Kuiken, 2012). As students work on creating coherent narratives, they be-
come more aware of the subtleties of language, ensuring that their written words
effectively communicate their intended message. Writing is a valuable skill that
goes beyond the confines of the classroom and has practical applications in real-life
situations. In today’s digital era, the capacity to communicate effectively through
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writing is essential. Students who can create well-organized and articulate written
works are better prepared to succeed in professional settings, where written com-
munication is frequently the main form of interaction (Hyland & Jiang, 2017).

However, in the context of this paper, the focus on writing goes beyond just being
useful. Writing, especially creative writing in the form of short stories, delves into the
realms of imagination and creativity. This practice encourages learners to delve into
their creativity, to imagine scenarios, characters, and worlds, and to bring them to
life through words (Lindgren & Tufvesson, 2012).

Crafting stories is more than just practicing language skills. It is a way for students
to bring their ideas to life, share their perspectives, and nurture their creativity (Mc-
Quiggan, Rowe, Hamilton, & Levin, 2012). Short stories, in particular, help students
create concise and focused narratives that push them to condense their thoughts
and imagination into a captivating form.

Additionally, the creative element of storytelling improves engagement and mo-
tivation. Students are more inclined to be invested in writing when they have the
freedom to imagine, investigate, and express themselves. This creative opportunity
not only brings personal satisfaction but also contributes to a more dynamic and
enjoyable learning journey (Shaterian, Fakari, & Fahim, 2014).

Integrating writing, particularly the creation of short stories, into language learning
has multiple benefits. It not only enhances language skills but also encourages crea-
tivity, self-expression, and personal development. The combination of language and
creativity in writing helps students improve their communication abilities and deve-
lop theirimaginative thinking.

Imagination said by MacIntyre and Gregersen (2012) has a big power, such as son-
gwriters, poets, politicians, and more draw upon the potency of imagination to re-
veal truths about the present and propel us toward their version of the future, imagi-
nation activates emotions as well.

When learners let theirimagination to have fun big and meaningful stories can come
out, and teachers can use this in the classroom to motivate and improve the emo-
tions felts by learners.

Maclntyre and Gregersen (2012) accurately highlight the significant influence of ima-
gination. Imagination extends beyond fiction and art; it can shape our perception of
the present and ignite our aspirations for the future. Songwriters, poets, and even
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politicians utilize the power of imagination to communicate truths, evoke emotions,
and provide their distinct viewpoints on the world.

Imagination is crucial in the classroom as it enhances the learning experience. When
students are encouraged to use their imagination, they embark on a journey of dis-
covery, creativity, and self-expression. By exploring their imagination, they can crea-
te stories, imagine scenarios, and bring their thoughts and ideas to life in a dynamic
and meaningful way.

What is particularly fascinating is that imagination is closely connected to emotions.
When students let their imaginations roam freely, they deeply engage with their
emotions. These emotions can vary from excitement and curiosity to empathy and
introspection. Essentially, imagination serves as a channel for emotional involve-
ment, enhancing the learning process with depth and personal investment.

In the classroom, teachers can use the power of imagination to inspire students and
create positive emotional experiences. By encouraging students to dream big, think
freely, and explore their creativity, learning becomes more enjoyable and taps into
their emotional responses (Sadoski & Paivio, 2013). Making an emotional connec-
tion to the material can drive increased engagement, better retention, and a deeper
understanding of the subject matter (Oatley, 2016).

The integration of imagination into the classroom is a complex approach that has
several benefits. It enhances creativity, encourages self-expression, and allows for
emotional exploration. When students are encouraged to freely use their imagina-
tions, educators can ignite their passion for learning and provide a meaningful and
emotionally engaging educational experience.

Writing can also be a way of reflecting, using a journal to write own’s thoughts or
feelings is a way of liberating them, to feel better. This proposal can also be a way to
create meaningful and important relationships with the participants, when people
read someone else thoughts, feelings, fears, opinions they can interest in them as
a person, feel the empathy. Sometimes it is better to express our feelings by wri-
ting than by saying them out loud, so it could be a way of expressing too. The use
of imagination when writing has no limits, people can write of whatever they want
and it is possible, this could be the start of imaging himself or herself in the future
with positive emotions and having positive results, improving the emotions of the
present and creating goals to achieve as a learner and as a person at the same time

motivating to achieve them.
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Writing is a powerful tool for self-reflection and emotional expression. By using jour-
nals or personal writing to communicate thoughts and feelings, individuals can ex-
perience a liberating and therapeutic outlet. This process helps people unload their
burdens, leading to emotional well-being and personal growth (Smyth, 1998).

Writing can serve as a powerful tool for establishing profound and significant con-
nections with participants or readers. When individuals engage with the thoughts,
emotions, fears, and opinions of others through reading, it fosters understanding
and empathy. This shared experience cultivates a bond between the writer and the
reader, making writing an invaluable medium for building relationships.

What is particularly fascinating is that the written word often offers a unique plat-
form for self-expression. Certain feelings and thoughts can be expressed more ea-
sily through writing than speaking. It allows individuals to freely communicate their
emotions and experiences with a certain level of detachment, making it an effective
way to address deeply personal subjects (Pennebaker & Chung, 2011).

The boundless possibilities of imagination in writing are truly remarkable. Whether
it’s creating stories, describing experiences, or envisioning the future, writing provi-
des a canvas for creative exploration. Writers can express their desires, dreams, and
goals, allowing them to freely express themselves (Biswas, 2014).

The creative process goes beyond simply writing words on a page; it has the power
to inspire and motivate. When individuals use their imagination, they can envision
a future filled with positive emotions and accomplishments. This not only improves
their current emotional state but also encourages them to set goals and strive for
them, both as learners and as individuals. Writing becomes a catalyst for self-moti-
vation and personal development.

Finally, the last proposal to improve the pedagogical mediation processes in lan-
guage learning through the love of teaching and the love of storytelling is the crea-
tion of visual media with the help of screenwriting and acting.

This part would present another skill to gain when learning English which is spea-
king, although with visual media it is needed as well reading, and writing. This pro-
posal would be a combination of the previous one with the addition of visual aids
and complements such as video, pictures, images, music, the complete elements
that can be found in visual media, using it for learning English is one of the best stra-
tegies because it is attractive, visually appealing, entertaining, and educational at
the same time. Teachers can use it in endless ways, they can create a cinema forum
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to create conversations around movies or short animations having deep and per-
sonal conversations or talking about the correlations with the real contexts lived in
the present, they can present new vocabulary, grammar, sentences, or content used
in the videos, or they can ask the learners to create their own visual media to pre-
sent topics, practice speaking and pronunciation and let theirimagination have fun.
Creativity here has a strong sense in every aspect and finishing this paper the same
way it started with an Albert Einstein quote: “Creativity is intelligence having fun”.

There are several advantages to using visual media in language learning. Visual me-
dia incorporates various elements like videos, images, music, and more, creating
an engaging and entertaining learning experience that is visually appealing. This
multi-sensory approach enhances language learning by involving learners through
different channels (Asik & Kuzu, 2014).

Visual media offers teachers various opportunities for integration. For example, they
can create cinema forums to encourage students to participate in in-depth discus-
sions about movies or short animations. These discussions explore the complexities
of the story and character motivations, promoting language proficiency and analyti-
cal abilities.

Moreover, visual media serves as a connection between fiction and reality, enabling
discussions about the relationship between the two and promoting a deeper un-
derstanding of cultural and contextual elements (Erten & Er, 2011). Language educa-
tors can utilize visual media to teach new vocabulary, grammar, sentence structures,
and cultural aspects depicted in the media.

This approach not only teaches language skills but also helps learners grasp the cul-
tural context of the language, which is crucial for effective communication (Zahar,
2017). Additionally, teachers can motivate learners to create their own visual media,
which greatly improves speaking and pronunciation skills. This approach combines
creativity, language learning, and technology to create personalized content (Hoc-
kly, 2013).

Learning a language through visual media is an intelligent and enjoyable process. It
allows learners to express themselves in new and imaginative ways, inspiring creati-
vity and intellectual growth (Nakamura & Csikszentmihalyi, 2014).

Embarking on an emotionally powerful journey can play a vital role in effective
language learning and shaping future generations. It goes beyond simply sharing
stories; it involves using stories as a means to facilitate language learning. Utilizing
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visual media in language learning offers numerous benefits. This method combines
creativity, language acquisition, and technology to produce personalized content
(Hockly, 2013).

The power of storytelling and reading fiction extends beyond the classroom, offering
a holistic approach to education. Incorporating storytelling into language learning
isan engaging and rewarding method. This paper aims to suggest three ways to en-
hance the teaching process in language learning through a passion for teaching and,
specifically, storytelling. Ultimately, book clubs offer a comprehensive and diverse
approach to language learning.

Fiction allows students to explore professions and situations that they may not come
across in their own lives. By recognizing the emotional aspects of teaching, educa-
tors can create classrooms that truly embody the essence of meaningful language
learning, where learners’ progress is supported with empathy and comprehension.
Reading fiction enables learners to develop a profound understanding of diverse
social contexts and interactions that they may not have experienced firsthand.

Lastly, the final proposal for enhancing pedagogical mediation in language learning
is to utilize screenwriting and acting to create visual media. This approach aims to
foster a love for teaching and storytelling. Additionally, there is substantial evidence
that highlights the connection between reading fiction and empathy. Therefore, de-
veloping empathy and engaging in fiction reading are closely intertwined.

Teachers can overcome the boredom in the classroom and increase motivation by
incorporating language learning into stories. This approach, which engages learners
through various channels, enhances language learning by appealing to multiple
senses (Asik & Kuzu, 2014).
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